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Tier 1 Universal Instruction

• All students receive core, grade level reading instruction – including 
students who score below the screener’s cut score and students in need 
of individualized instruction. 

• High-quality Tier I reading instruction is delivered in both whole and small 
group formats – and is aligned with the core reading program. 

• At the elementary school level, core reading instruction should address 
the essential components of reading, with emphasis shifting appropriately 
at each grade. 

• This includes explicit, systematic strategy instruction in the areas of 
phonological awareness, phonics, fluency, vocabulary, and 
comprehension. 

• Structured literacy



Tier 1 Universal Instruction

• Are all students provided with evidence-based learning support across all 
learning settings? 

• Are all students fully engaged across all learning settings? 

• Students engaged in talk and conversation

• Is Tier 1 instruction resulting in learning gains for the majority of students? 

• How is instructional fidelity verified? 



Tier 2 Supplemental Intervention

• Tier II instruction includes students who score below the screener’s cut 
score – as well as students who may potentially need individualized 
instruction. 

• To increase the intensity of instruction for students receiving Tier II 
supports, explicit and systematic instruction typically occurs in small 
groups of 3-8 students, among students with similar reading needs (i.e., 
foundational reading skills, or comprehension). 

• The focus of this instruction is on teaching, reviewing, and practicing 
targeted skills from Tier I instruction using a standardized intervention 
program. 

• Tier II instruction is delivered supplementally, or in addition to, to Tier I 
(core) instruction. 



Tier 2 Supplemental Instruction/Intervention

• What additional instructional time is needed? 

• What specific supplemental learning supports are needed? 

• To what degree are students receiving supplemental supports improving? 

• Has progress monitoring increased across all settings? 

• How is instructional fidelity verified? 



Tier 3 Intensive Intervention
• Tier III instruction typically includes students who need individualized 

instruction.

• To further increase the intensity of instruction for students receiving Tier III supports, 
this instruction occurs in very small groups (up to 3 students) or is 1:1.

• Students who do not respond to Tier 1 universal instruction and Tier II 
intervention that is delivered with fidelity require intensive instruction at Tier III.

• This instruction is even more explicit and systematic,

• a highly structured evidence-based intervention program to address individual 
needs.

• Teams should utilize Data-based Individualization (DBI).

• Tier III instruction typically focuses on up to three essential components of 
reading (e.g.., phonics and fluency). Tier III instruction is delivered 
either supplementally, or in addition to, to Tier I (core) instruction and in place 
of, or in addition to, Tier II instruction, or supplantive to the core, or providing 
an alternate core curriculum.

https://intensiveintervention.org/resource/data-based-individualization-framework-intensive-intervention


Tier 3 Intensive Intervention

• How do we further increase intensity of instruction?

• What supports, assessments, and staff are needed?

• How will parents be supported?

• How is instructional fidelity verified?

• Some students may require an alternate core material that is more 
explicit and systematic in order to make progress

• Alternate core does address standards

• If core is not evidence-based, a student may require an intervention that 
supplants the core.

• Structure of the master schedule may impact an alternate core.



Increasing Intensi ty Across Tiers of Instruction

Explicit, systematic instruction with an increase in intensity
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How to get started

RESOURCE MAPPING

• Example of a Resource Mapping 
Protocol from the University of Florida

• Develop an instructional materials 
matrix if you do not already have one

• If resources do not allow for the 
purchase of Evidence Based 
Curriculum, consider Evidence Based 
Practices and Interventions

• Evidence Based Interventions website

• From the University of Missouri

• A range of interventions from curriculum to 
evidence-based strategies organized 
by skill area and deficit

NEEDS ASSESSMENT

• Examine your current system to 
determine where the needs are in 
implementation

• OSPI MTSS Components and 
Resources

• National Implementation Research 
Network: District Capacity Assessment 
(DCA)

https://floridarti.usf.edu/resources/presentations/2019/jrf_winter_inst/cowley/mtss_resource_mapping_template.pdf
https://education.missouri.edu/ebi/what-are-evidence-based-interventions-ebi/
https://www.k12.wa.us/student-success/support-programs/multi-tiered-system-supports-mtss/mtss-components-and-resources
https://nirn.fpg.unc.edu/resources/district-capacity-assessment-dca






Don't let perfect be the 
enemy of good







Establishing Data Based Decision Making 
Processes

• Data Based Decision making, if set up appropriately, should reduce 
inequitable referral practices and disproportionality. Reliance on teacher 
and parent referrals is problematic for these equity challenges.

• Determine decision rules

• Determine cut scores based on your data sources (example: 10th 
percentile, 25th percentile are generally used for Tier 3 and 2)

• Consider multiple data sources

• Dyslexia requirements as additional source of data

• Previous data

• Placement tests

• Target the students most in need, not those on the cusp of meeting 
benchmark

• FP MTSS A guide

• An example of implementation of decision rules and intervention protocols

https://resources.finalsite.net/images/v1603823335/fpschoolsorg/a25nl9qillzds4n6dham/MTSS-AGuideRevised10-19-20.pdf


Further Considerations

• Master Schedule Planning

• Funding Sources

• Braided Funding

• In order to use data to make decisions, we need reliable sources of data

• Invest in reliable and valid tools

• Benchmark assessments

• Progress monitoring tools

• Diagnostic assessments

• Ongoing staff training and coaching

• Once we have reliable and valid data, it is equally important to have 
teams that can use that data to make decisions



Team Structures

• It is important to have teams evaluating the health of the system at all 
three tiers, as well as using data to make instructional decisions at all 
three tiers

• Teams should have representation from administration, general 
education, and special education. They should have team members 
who are able to interpret the data and facilitate the meetings.

• We would recommend having a weekly standing meeting for this purpose, so 
meets do not have to be scheduled as needed.

• Who is on teams may differ for the three tiers.

• These meetings should have a consistent protocol

• Consider Team Initiated Problem Solving (TIPS) training for your problem-solving 
teams to ensure efficient meaningful problem-solving meetings for students 
that are not responding well to tier 3 interventions.



Screening Scores and Resources over time...



Screening



Older grades, including SBA and ELL



An example from Math



RAN Spreadsheet


